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CHAPTER I 
INTRODUCTION 
Every child has the right to the optimum develop-
ment of his inate abilities. The objective of the school 
is to fit the curriculum to the needs of the child. 
All schools are a part of society and must reach 
out into it to later meet it's needs. One of the best · 
ways to do this, is to provide democratic living within 
the school itself. This is the principal's task. 
Though the principal seldom has complete freedom 
in the organization and operation of his school, never-
theless, he is the key person upon whom rests the re-
sponsibility for cooperative planning. 
To assume the leadership of his teaching personnel, 
to bring the parents into a constructive relationship with 
the school, to stimulate other citizens to recognize and 
satisfy the needs of the school program and thus to pro-
mote the welfare of the pupils, are the obligations of 
the principal. 
Responsibi~ities eannot be de~egated. Therefore 
to have a thoroughly integrated school program, efficiently 
and democratically carried out, the principal cannot be 
careless or indifferent to any function within it, but must 
take an active part in every phase of it. 
The extent to which a principal can effectively 
help to provide outlets for democratic living will be 
somewhat determined by the size of his school, for his 
functions are many. 
Statement of the Problem 
The primary purpose of this study is to show the 
part the elementary school principal can play in further 
integrating the speech program within the whole school 
curriculum. 
Justification 
Though speech is a tool and must be taught, under-
standing and practice will greatly increase the child's 
facility of speech. This practice the principal can provide. 
Pruis 1 states the following: 
11 The school must help the child to become an 
effective communicator. The objectives emphasize 
the need for the child to work within the frame-
work of a social unit." 
"To realize self completely, to be · successful 
in human relationships, to be efficient economically, 
and to be a responsible citizen, requires that the 
individual know how to handle himself well in a 
group. In order to do this he must be able to 
express himself clearly and accurately; he needs to 
know how to seek out information from others; · he 
needs to be able to listen carefully and critically 
to what others have to say. He must be able to do 
all of these things well if he is to interact suc-
cessfully with others." 
----------
1 John J. Pruis, "General Speech Training in the 
Elementary School", Quarterly Journal of Speech, Dec. Tirn'O, 
p. 525 
2 
The principal can provide many opportunities 
daily for this interaction to take place. 
According to Miller 1, "Speech correction 
is not successfully brought about by a therapist 
working in isolation. It demands teamwork. The 
members of the team should consist of the princi-
pal; the therapist, if there is one available; 
the classroom teacher; the physician; the school 
nurse; the psychologist, if one is available; the 
parents; and in some cases, a social agency. The 
role of the principal will vary depending upon the 
other professional people available in the school 
and in the community. Naturally, in order to judge 
just how much initiative is desirable, the princi-
pal needs to have a working knowledge of the types 
of speech and hearing problems, the possible causal 
factors, and what can be done about them." 
There has been no previous research on this parti-
cular problem; thus it has not been possible to find a 
clearcut definition for it. Hence, the reason for this 
study by way of a circuitous route. 
scope 
Pronovost and Smith 2 state that: "Speech may be 
defined as the oral communication of thought." That is 
the meaning the term will have in this study. Oral com-
munication will be thought of as the spoken language, 
__ ... ___ ___ _ 
1 Elvena Miller, "How the Principal Can Rel.p All. 
Speech and Hearing Handicapped ~udents", Na£IO"na1 AsBO="" 
ciation Secondary School Principals, Bul., 54:31. 1950. 
2 Dr. Wilbert Pronovost and Barbara M. Smith, 
Skills Instr uction in Speech Work, Tenth Conference on 
Elementary Education, Report of Seminar, Boston University, 
JUly, 1949. 
keeping in mind however, concerning all oral communication, 
what strickland 1 says in regard to good conversation -
11 It is impossible without good listening because it calls 
for real interaction. 11 
This study is an attempt to develop an understanding 
of the opportunities which the principal has for furthering 
the adjustment of the overall elementary curriculum to 
better provide for complete integration of speech with the 
d emocratic living of the elementary school. 
It will concern itself with only those aspects of 
speech that can be worked into the scope of the responsi-
bilities of the elementary principalship, mainly: 
I. Provide a democratic atmosphere for posi-
tive adjustment to take place. 
II. Provide opportunities for speech practice 
in lifelike situations. 
III. To act as guidance counselor in helping 
children to adjust to their various problems·. 
IV. To be a cooperative administrator in 
the speech therapy program, and with or without a therapist, 
guide the children, school personnel, home and community, 
to acceptance of speech problems that will help in greater 
adjustment and growth of the children. 
______ ..,. __ _ 
1 Ruth G. Strickland, "The Language Arts in the 
Elementary School, D. C. Heath ana co., Boston: I22;-I951. 
CHAPTER II 
REVImN OF RELATED LITERATURE 
Research shows that any pertinent facts for this 
study must come from four fields. 
The first field is Language Arts. Oral communi-
cation is the foundation of this field. The spoken 
language precedes all other forms of language development. 
It is within this field that the child is able to develop 
his ability to speak successfully, and thus have a reward-
ing, happy life. 
The second field is Speech. In this field is 
found the necessary added emphasis on the learned skills 
which are necessary for the child to fully utilize the 
opportunities presented in the language arts program. 
The third field is Guidance. It may be that here 
the positive influence of the principal, through the 
counseling of children, teachers and parents, may have 
reached its primary function in relation to the speech 
program. 
Tb,e fourth field is Administration and Supervision. 
Only in as far as the principal carefully coordinates the 
entire curriculum, keeping it .democratic by working with 
and guiding those within it, by encouraging initiative in 
order to get productive effort, will he be able to meet 
f 
the essential needs of all individuals within the pro-
gram. Also, only within this sphere can he play his 
part in the speech program. 
Language Arts 
strickland~oints to the need for a good language 
arts program. She states: 
"The development of the language arts occupies 
almost the entire school day; in reality, language 
is taught from the time the first child enters the 
classroom in the morning until the last child goes 
home. It is the medium of operation in nearly .every-
thing that is done throughout the day. The teacher 
teaches both directly, through the activities and 
experiences that she plans and carries through with 
the children, and indirectly, through her own speech, 
language, and behavior. 
Language is therefore not an academic subject, 
but a constantly used medium which can be enlarged 
and refined on the child's level only through ex-
perience in using it. The teacher must of necessity 
take each child where he is, and must learn through 
study and observation of his use of language and 
his responses to language the level of development 
he has reached and his points of strength and weak-
ness. Then she can meet his needs through the uti-
lization of carefully planned combinations of 
language and experience. 
Progress in the mastery of language is not a 
matter of planned instruction and willing learning, 
· but rather a process of natural development and 
maturation in an environment which provides stimu-
lation and guidance." 
----------
1 Ruth G. Strickland, The Language Arts in the 
Elementary School, Boston, D. c. Heath and Company, 1951. 
p. 14, 15. 
Dawson 1 states that: 
"In more than one sense, oral communication is 
the foundation of the language arts curriculum. In 
the first place, language is oral in its beginnings. 
The infant hears language all about him, and he 
gradually learns to interpret its meanings. In time 
he masters the intricacies of speech and acquires 
reasonable ability to express his ideas in words; 
he thereby is building up readiness to r ·ead. 
In a second sense, oral communication is basic 
because, in everyday affairs throughout life it is 
used more frequently than is written. Through 
speaking, human beings exchange most of their ideas, 
express their emotions, and transact the bulk of 
their common business. It is therefore especially 
important that the school concentrate on helping 
children to speak with clarity and impressiveness. 11 
Tidyman and Butterfield 2 give us the first step 
in developing the child's speech. They inform us: 
"Primarily important is the desire, th_e willing-
ness, to participate. Shyness, fear of expressing 
himself orally before others, must give way to con-
fidence and poise before the pupil can accomplish 
much in improving abilities and skills that lead to 
easy and comfortable expression. 11 
Strickland 3 declares that: 
"Children with speech handicaps frequently develop 
personality problems which are in themselves handi-
caps. The defeat and frustration they experience in 
their desire to communicate may result in seriously 
withdrawn behavior or, at the other extreme, in highly 
aggressive behavior. In either case, improvement in 
ability to communicate may help to solve behavior 
problems. 11 
----------
1 Mildred A; Dawson, Teachin~ Langua~e in the 
Grades, New York, World Book co., 1g l, p. 1 1.-----
2 Willard F. Tidyman and Marguerite Butterfield, 
Teaching the Lan~age Arts, New York, McGraw Hill Book 
co., 1951:-p. 12 • ----
3 Strickland, op. cit., p. 174. 
? 
Tidyman and Butterfield 1 states the outlet for 
language training: 
"Since language is a medium of all learning~ it 
may be assumed that language training goes on in all 
curricular activities and that the primary resources 
are largely the curricular activities in various fields 
in which the child comes to grips with ideas and things 
in real situations." 
The Florida State Department of 
suggests: 
2 Education 
11 In the cooperative study by principal and faculty 
of what constitutes good education for all the children 
in their school, attention needs to be given to the reasons 
for having student publications, play-production~ assemblies, 
club activities, homeroom and class organizations~ and other 
extra. class opportunities .for social living and creative 
language. 11 
The Florida State Department Bulletin defines the 
principal• s part in the language program in the following 
manner: 
"Though the principal of a school may not claim 
expertness in the field of the language arts, he is directly 
responsible .for leadership in the development of a suc-
cessful program of instruction. He can reasonably be 
expected to develop in himself, in teachers, and in parents 
a broad vision of the contribution that the language arts 
can make to the lives of children and youth; knowledge of 
the significance of the essential facts of child growth 
and development; awareness of what constitutes good teaching 
and effective learning; and an uqderstanding of the kind of 
society in which his school is developing young citizens.n 3 
1 Tidyman and Butterfield, op. cit., p. 400 
2 State Department of Education, Experiencing the 
Language Arts, Bul. 34, Tallahassee, Florida, 1948, p~. 
3 Ibid., P• 13 
J 
8 
McKee's 1 attitude toward one phase of the lan-
guage arts program~ oral reading, is shown by what he 
points out in the following paragraph: 
· 
11 Although this "more" which oral reading requires 
includes such matters as posture, the holding of the 
book, and emotional adjustment to one's audience, it is 
largely a problem of conveying the author's intended 
meaning to others. It requires the effective use of a 
pleasant voice, the correct pronunciation of words, and 
the phrasing and intonation needed to convey the author's 
meaning. For the pupil who reads silently with su~ficient 
skill, reading orally to others is~ therefore, in a very 
real sense a speech problem rather than a reading problem." 
Speech 
2 Pronovost and Smith point out that: 
"There is no one place for speech in the curric-
ulum. Experience has shown that the teacher with a 
knowledge of speech can integrate speech training so 
closely with the teaching of other subjects that very 
little additional time is necessary. The maximum time 
required for speech skills is ten minutes per day. Most 
of the material used for the development of speech skills 
exists in the subject matter and activities of reading~ 
literature, language arts, music, social studies, and 
health and physical education. The teacher needs to rec-
ognize the usefulness of this material in teaching speech." 
____ .,. ____ _ 
1 Paul McKee, The Teachin~ of Reading in the 
Elementart School, Houghton Mi?fl n Company, Boston, 
!948, p. 97,598. 
2 Wilbert Pronovost and Barbara M. Smith,SKllls ) 
Instruction in Speech Work, Tenth Con£erence on Elemen~ 
tary Education, Report-or-seminar, Boston University, 
JUly, 1949, p.l, 2. 
;J 
g ' 
The speech skills to be developed in the elemen-
tary schools include: 
1. Ability to speak with poise and self-confi-
dence 
2. Ability to use voice and articulation so 
that speech will be heard easily, understood 
easily, and acceptable to the listener through a 
a. Developmental program for all children 
b. Remedial program for the speech handi-
capped 
3. Ability to select and organize ideas effec-
tively in such speaking situations as 
a. Talks and oral reports 
b. Story telling 
c. Giving directions and announcements 
4. Ability to select and use words which express 
ideas clearly and accurately in all speaking 
situations (usage and enrichment) 
5. Ability to participate effectively in group 
discussion situations such as 
a. Conversations 
b. Social amenities 
c. Interviews 
d. Informal discussions 
e. Panel discussions 
f. Parliamentary procedure 
6. Ability to communicate thought and / or mood in 
a. Oral reading 
b. Choral reading or speaking 
/0 
c. Dramatizations 
1. Dramat ic play 
2. Pantomine 
3. Puppet ry 
4. Acting of plays 
5. Informal dramatizations 
6. Radio programs 
1 Pruis brings out the following: 
By and large, there is still no unified plan for 
speech training in the elementary school. This is true 
because there is still no agr.eement as to the goals and 
objectives of such a program. Until some agreement can 
be reached we shall continue to have difficulty in con-
vincing teachers and administrators of the need for gen-
eral speech training in the elementary school, and we 
shall not see a sound program put into effect. 
2 However, Pronovost and Smith are speaking of 
the planned programs in speech improvement when they 
state: 
"In an ideal speech situation, a speech con-
sultant will be available to assist the classroom 
teacher in planning and developing the speech program. 
The speech consultant will also teach special remedial 
speech classes for the speech handicapped child. However, 
----------
l John J. Pru~s, op. cit. 
2 Pronovost and Smith, op. cit., p.l. 
I! 
with or without the assistance of a speech consultant, 
the classroom teacher can and should provide a program 
for the development of effective speech skills in all 
children." 
Ruth Irwin 1 , speaking from the viewpoint of 
the therapist, says: 
11 The principal can be the therapist's most 
helpful ally, but she must be consulted and kept 
informed. " 
2 Irwin also feels that for the best results right 
from the start, there should be preliminary con-
ferences with the principal, and that the princi-
pal should be consulted about everything that 
goes on in the building. 
3 Schuell informs us: 
It should be emphasized that throughout 
speech activities in the elementary grades there 
is no idea of performing; their entire function 
is to develop the abi lity of the child to use 
speech naturally and freely in a social situa-
tion, to convey ideas adequately, and to find 
and communicate meanings. 
----------
1 Ruth Becky Irwin, Speech and Hearing Therapy, 
Prentice-Hall, Inc., New York, P• 2~1953. 
2 Loc., cit. 
3 Hildred Schuell, "An Approach to Speech in the 
Elementary Curriculum, " Quarterl:-z Journal of Speech, 
April, 1941. 
, ..... 
Parsons 1 suggests that the teacher's o~m poor 
speech pattern and over emphasis on written work in 
language instruction are obstacles to improvement in 
speech. He does not feel it necessary to add to the 
present over-crowded curriculum, but a transformation 
of present curriculum to better provide for present day 
living. 
Rasmussen 2 declares: 
"Some persons, laymen and teachers, think 
that we will Lmprove in speech if we practice 
enough through activities, projects, and stimula-
ting situations. Others think that we need to 
learn speaking skills, that time must be set aside 
for this under a competent teacher. Studies and 
research have shown that a combination of these 
two points of view is the best method through which 
speech may be improved." 
Backus 3 states: 
"All too frequently, children with so-called 
nondefective speech are also handicapped because of 
speech problems. They are the ones who are the 
ones who are afraid to recite, whose minds suddenly 
go blank when they speak before a group, -- 11 
Backus 4 also says: 
"The problem of defective speech can be solved 
only if classroom teachers are educated to cooperate 
in the corrective p,rogram. 11 
__ _, ______ _ 
1 Robert R. Parsons, "An Experiment in Speech Educa-
tion in the Elementary Schools, 11 Quarterly Journal .£! Speech, 
April, 1945. 
2 Carrie Rasmussen, Speech Methods in the Elementary 
Classroom~ Ronald Press Company, New York,-r949; p. 13. 
3 Ollie L. Backus, Speech in Education, Longmans~ 
Green and Company,. New York~ 1943-;-p. 4. 
4 Ibid., P• 24. 
speech: 
Backus 1 states further: 
11 0nly a mutual sharing of responsibility can 
bring about desireable integration." 
Johnson 2 points out the need for satisfaction in 
"The kinds of behavior most satisfying to us 
therefore, are the ones we are most likely to 
persist in cultivating. For our present purposes 
this is significant because the most important 
rule in speech training is that speech should be 
fun. If speech is made satisfying and rewarding 
for a child, he will like speaking and will do more 
of it." 
VanRiper 3 also points out in his pamphlet on 
stuttering the need for removing all fears from the speech 
situation, and the necessity for creating a pleasant 
atmosphere, and for making the speech satisfying. 
VanRiper 4 states the primary need of the speech 
Program: 
We must prevent these speech defects rather 
than wage a limitless struggle to cure them. 
----------
1 Loc., cit. 
2 Wendell Johnson, PhD., et al, Speech Handicapped 
School Children, Harper and Brothers, New York, 1948, p. 30. 
·3 Charles VanRiper, Stutterin~, The National 
society for Crippled Children and Adu ts, Inc., Chicago, 
Illinois, 1948. 
4 Charles VanRiper, Helping Children Talk Better, 
Science Research Associates, Inc., Chicago, Illinois, lg51, 
p. 46. 
Guidance 
The Los Angeles Divi s i on for Research and Guidance 1 
in it•s handbook the place of guidance: 
"The schools have the responsibility of preparing 
youth for participation and leadership in a dynamic so-
ciety. Guidance helps the educat i onal program meet this 
responsibility through increased understanding of individ-
ual children and through utilization of the dynamics of 
learning." 
2 This handbook furt her states suggestions for 
interviewing: 
"The establishment of a friendly feeling between 
the child and the interviewer is most important. The in-
terviewer should be objective, sympathetic and under-
standing, and should express a feeling of cooperation 
and a sincere interest in the child's story. Informality 
of the environment, cooperative activity involving mutual 
service, sincere enthusiasm of the interviewer, and sympa-
thetic identification with the child, are some of the ways 
which teachers have found effective." 
3 Rogers states the following: 
"A warmth and responsiveness on the part of the 
counselor which makes rapport possible is essential; 
there should be permissiveness in regard to feeling; 
there should be neither blame, oversympathy, pressure 
nor indulgence. 11 
_______ .. _ .. 
1 Division of Research and Guidance, Guidance 
Handbook for Elementary Schools, Test Bureau, Los Angeles, 
Cal., p.5, 1948 
2 Ibid., p.23,24. 
3 Carl R. Rogers, Counseling and Psychotherapy, 
Houghton Mifflin co., New York, P• 87, 1942 
,-
.:> 
1 Rogers further states: 
"The main aim of the counselor is to assist the 
client to drop any defensiveness, any feeling that atti-
tudes should not be brought into the open, any concern 
that the counselor may criticize or suggest order." 
k 2 f ' Hoppoc states the beginning o school guidance as: 
" ••• the earliest point where group guidance is nece-
ssary is the nursery school, or an~vhere there is a common 
approach to a common problem." 
3 Jacobson points out the place of guidance in the 
elementary school as: 
"In the elementary school much of the guidance comes 
through fitting the curriculum to the needs of the elemen-
tary school child. Unless the principal has an interest in 
the guidance program and a sympathetic understanding of the 
activities of his assistants, the program will not be en-
tirely successful." 
4 Rogers suggests concerning counseling: 
"An effective counseling program, with its interest 
focused on the individual, with its purpose the more ade-
quate development of the individual, would be a force in 
preserving the concept of personal integrity, and a signif-
icant symbol of the value which democracy puts on the funda-
mental importance and worth of each citizen." 
He 5 further states that: 
----------
1 - Ibid. P. 195. 
2 Robert Hoppock, Group Guidance, McGraw-Hill 
Book co., Inc. N. Y. 1949. 
3 Jacobson, Paul B., et al, Duties of School 
Principals, Prentice-Hall, InQ., New York, 1950. 
4 Carl R. Rogers, Counselin~ and Psychotherapy, 
Houghton Mifflin Co., New York, 194 ,-p; ll, p. 12. 
5 Loc. Cit. 
I <. 
tt ••• for a total overview of the treatment or mala-
justed individuals, we must recognize the great importance 
or all administrative policies which effect human rela-
tionships and human strivings, no matter what the institu-
tions in which these policies are formulated. We have 
sufficient knowledge of healthy psychological growth to 
make it possible to devise for a school, an industry, or 
any other organization a set of administrative policies 
which would promote adjustment, and another set which 
would promote warped and maladjusted personalities with 
an abnormally high proportion of behavior problems, neu-
rotic personalities and the like." 
Administration and Supervision 
1 Otto gives the objectives of a democratic educa-
tion, and says there are differences in the outlook ac-
cording to the position held. He says that the objectives 
of a school are reflected in it•s policies. Need is the 
origin of most of children's behavior, and we must fit 
the curriculum to meet that need. He suggests that there 
should be general guides rather than specific ones in grade 
placement, and always much flexibility. He expresses the 
opinion that one should use different types or grouping, 
according to the work to be accomplished or the need to be 
met. 
----------
1 Henry J. Otto, Elementary School Organization 
and Administration, Appleton-Century-Crofts, Inc., 
New York, 1944, p. 204 
,.., 
. 1 1 M1e presents four functions of the democratic 
status leader. They are: 
1. Improving human relations with the group 
2. Furnishing expertness along certain lines 
3. Generating leadership in others 
4. Coordinating the efforts of other partici-
pants in the program 
2 Miller states: 
"The principal sees to it that his school has a 
program of extra curricular activities expressly for the 
purpose of developing the pupils' social skills, and the 
handicapped individual should be encouraged to participate. 
Even such simple achievements as success in square dancing 
have proved effective." 
She 3 states further: 
"The classroom, however, ean give the best socializ-
ing experiences. If the principal encourages teachers to 
organize their work so that they teach through units utili-
zing much activity in the form of committee work, research, 
creative arts, and voluntary participation o~ every pupil, 
the effects will be apparent. Moreover, an atmosphere will 
be created that will help the handicapped pupil forget him-
s-elf and become better adjusted socially." 
----------
1 Alice Miel, Chansing the Curriculum, Appleton-
Century1 New York, 1946, P• 15g:-
2 Elvena Miller, "How the Principal Can Help All 
Speech and Hearing Handicapped Students," National Associa-
tion Secondary s..chool Principals, Bul. 34, 1950, p. 31. 
3 Loc., cit. 
In speaking of the role of the building princial, 
l Raab has the following to say: 
"He finds . teachers with a never ending faculty for 
self improvement, and then sees to it that they are given 
every opportunity to succeed. He tries to create a working 
atmosphere of friendliness, mutual respect and confidence -
one in which each teacher can attain maximum self-realization." 
2 Raab further points out: 
"The principal takes every measure to equip himself 
with an up-to-date knowledge of child development and the 
laws of learning. He knows children, their interests, 
frustrations and aspirations. More specifically, he knows 
and believes in the children in his school. This is basic 
if' he is to be of maximum service to his teachers and their 
pupils. For thus equipped, he encourages teachers to come 
to him freely with their problems; he sympathizes, he under-
stands, and consequently he is some assistance. In the final 
analysis, the principal exists in a school to serve children-
though this influence, in many instances, is realized in-
directly through teachers and through parents. 11 
3 Raab also believes: 
trHis awareness of what is happening is fur.ther 
enhanced by assuming periodic teaching responsibilities." 
The principal's creed, as set forth by Raab 4 
' 
should be made up as follows: 
----------
1 George E. Raab, "The Role of the · Building 
principal," The School Executive, .American School Publish-
ing company, Orange, Conn., Feb. 1954, p.89. 
2 Loc., cit. 
3 Loc., cit. 
4 Loc., cit. 
J I 
1_9 
"Regardless of the scope of the principal's role, 
this creed is basic to his success and the success of 
the school. He must know what is childlike and what is 
good for children; he must accept children where they are 
and for what they are. He must do his part to assure 
children the opportunities to succeed. He must have a 
positive faith in his colleagues, in his pupils and in 
their parents. Friendliness , fairness, and cooperation 
must permeate his every relationship with people. His 
spirit must light the way. 11 
According to Otto 1 , the principal's job is: 
--to keep a broad view of the curriculum pro-
gram, coordinate the work of various groups, and keep his 
staff informed on the genera l curriculum-revision program, 
plus administration and supervision of that program. Barr, 
Burton, and Brueckner 2 set forth the following concerning 
the supervisory program: 
1. The supervisory program should be formu-
lated cooperatively. 
2. The supervisory program should be derived 
from the situation; be based on facts concerning the needs 
of the person9 and the material setting. 
3. The supervisor y program should be flexible. 
4. The supervisory program should provide for 
it's own testing and evaluation. 
----------
1 Ibid., p. 223. 
2 A. s. Barr, William H. Burton, Leo J. Brueckner, 
supervision, D. Appleton-Century Company, Inc., New York, 
1947. 
The Association for Supervision and Curriculum 1 
brings out two important facts: 
1. That change is the most dependable feature 
of life. 
2. That every child's feeling of personal se-
curity depends uniquely on being loved. 
2 Thorndike and Gates state that education should 
be living instead of mere preparation for life. 
The Association for Supervision and Curriculum 
3 
Development also brings out the major purpose of edu-
cation as being to foster, promote and develop democracy 
as a way of life. 
This study, recognizing the presumptuousness of 
the idea that there is only one way to teach, and that 
while having to be a "Jack of all trades", the principal 
----------
l Association for Su~ervision and Curriculum 
Development, 1947 Yearbook,Organizing-the Elementary 
School for Living and Learning," National Education Asso-
ciation, washington, n.c. 
2 Edward I. Thorndike and Arthur I. Gates, 
Elementarz Principles of Education, MacMillan co., 
:r-1ew york, 1929. -
3 Association for Supervision and Curriculum, 
1951 yearbook, Action for Curriculum Improvement, National 
Education Association, Washington, D. c. 
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1 knows the best way, favors Elsbree and McNally's pur-
pose of supervision_. They state: 
The purpose of modern supervision, therefore, is 
to supply the leadership which will help the staff to 
improve the instructional sit uation, and in doing that, 
to grow professionally themselves. Instead of showing 
or telling teachers how better to do their jobs, the 
supervisor or principal works with them in the study and 
analysis of the total teaching-learning situation, in 
efforts to find out how to improve that situation. 
Many other books, pamphlets and periodicals were 
consulted, but they were found to be merely repetitious 
and could not be further utilized in the approach to the 
problem. 
----------
1 Willard s. Elsbree and Harold J. McNally, 
Elementary School Administration and Supervision, 
American Book Company, New York, 1951, P• 404. 
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CHAPTER III 
THE SPEECH PROGRAM 
The result3 or this study are a formulating or de-
scribing of the opportunities which the principal may uti-
lize for better meeting the individual needs of the pupils, 
and thus furthering the integration of the 3peech program 
within the whole eprriculum. ' · 
These suggestions must be ones that would come un-
der the functions of the elementary principal. Sueh fune-
tions might be classified as: 
1. Personnel leadership 
2. Supervision 
3. Plant management 
4. Busine3s management 
5. Public relations 
6. Guidance 
7. Curriculum improvement 
8. Community activit i e3 
curriculum will be thought of as the whole school 
program. 
The type of principalship 3pecifically thought of . 
will be that of the supervising principal; however, any 
other type of principalship could probably be put to sim-
ular u3e, within limit3, due to the time element. 
Nevertheless, it is obligatory that the princi-
pal be well informed and thus be able to relate the most 
effective practices to given situations. 
Above all, he must have a well thought-out philos-
ophy of education of his own. This philosophy should 
contain a receptive attitude toward continuous changes 
that will increase the creative abilities of both tea-
chers and pupils, thus better adapting the overall pro-
gram to meet the needs of o~ ever-changing world. 
Though the following suggestions are of necessi-
ty isolated things, the author believes fully in an ex-
perience type curriculum, with teacher-pupil planning 
around given cores, and would, in as far as possible, 
use many of these opportunities in a related fashion. 
It is the author's belief that only through de-
mocracy in administration will you be able to surplant 
democratic theory in the classroom by true democratic 
practice, and true democratic practice in the class-
roam is the best way of setting up a preventative 
speech program for all. This is most essential, for 
we have millions of boys and girls enro11ed who do not 
need the help of a correctionist, but do have normal 
speech needs. The principal can probably influence this 
phase of the speech program more. If he can work toward 
democratic planning, give guidance to teachers and pupils, 
( "t ,"I 
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and maintain serenity, he will then be better able to 
cooperate in providing outlets for follow-up practice 
in speech. 
I A DEMOCRATIC ATMOSPHERE 
TO do this and thus relieve tensions between chil-
dren and school personnel, the school and the ho.me, will 
provide the type of environment in wbbh it has been found 
we can best foster good speech. This is the .principal's 
task in developing the speech program. 
Living Together Cooperatively 
In most school systems, the day before school opens 
is utilized by the administration for orientation of the 
entire school system. At least part of this day the staff 
of each building should meet with their principal to be-
came acquainted with each other, the building, its running 
order, and to find their place in it. This is an excel-
lent opportunity for the principal to get to know, in ad-
vance, the personalities he is to deal with, particularly 
if he makes it a social gathering, and most informal. Re-
freshments will tend to do this, for coffee is a great ice-
breaker. Toward the end o~ the gathering the pr~nc~pa1 
may set up the various duties necessary for best caring 
for the children who are to came under their care. He 
will present his educational philosophy and its relation-
ship to their school procedure. This will aid new teachers 
in setting their own course in adjusting their philos-
ophy to that of the school. The principal may then ex-
plain where they will find any necessary schedules, 
make a tour of the building, pointing out where supplies 
and equipment are kept. He should then assure them that 
he will be at hand the following day to be of help to 
them. He will then give each teacher the opportunity 
to be alone in her room to make final preparations for 
the next day. 
c··onsideration Breeds Calnmess of Spirit 
The children who are just beginning school should 
have had an orientation day the previous spring. This 
will have greatly lightened the burden of their teacher, 
for there will always be new pupils to enroll. The prin-
cipal will meet with this teacher a few extra minutes to 
ascertain whether there is anything further he can do to 
be of service to her, and to reassure her that he will 
be at hand to help enroll new pupils and to meet with 
their parents. 
First Impressions Are Lasting 
The ~irst day arrives. The ~pressions ~ormed 
by the entire sta~£, children and parents at this time, 
when all are on edge, will have a great effect on atti-
tudes toward cooperation for the rest of the year. It 
is a day when the principal has innumerable administra-
tive tasks which seem to require immediate attention, 
particularly if he has no clerk, as is more often the 
case. However, the wise principal will let wait, in as 
far as possible, all routine matters, and take advantage 
of the three opportunities that will be most effective in 
laying the ground work for cooperative living; 
(a) take time to be friendly with the children. 
(b) be available to give help to the teachers 
(c) through triendly cordiality establish good 
public relations with the parents who come to 
the school 
Feeling of Working Together 
At the first opportune t~e of this first session, 
the principal will stop briefly at each teacher's door, 
inquire as to whether he can be of any help, get the 
number enrolled and ask the teachers of grades 2 - 6 to 
appoint a representative fr~ each room to serve on a 
hospitality committee for that week. The more capable, 
less retiring children will be asked this first week; in 
follow~ng weeks it would be just the opposite. The sixth 
grade roam will be asked to supply several children to 
answer the telephone at scheduled times. The hospitality 
committee will be asked to help, generally, new children 
who came to the school. They will also be given specific 
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tasks for helping new children, kindergarten and first 
grade children. If the beginners have to go any distance 
from their rooms for basement privileges, the teacher 
will need assistance fram this committee the first two 
weeks. 
Attitude of Respect 
If patrol boys are used to help children in use 
of crosswalks, they should have been selected the previous 
spring. Though dependability is necessary on patrol, it 
is quite possible to develop this quality by use of this 
post. Children should earn the right to remain on patrol 
but in selection for it, the principal would do well to 
confer with the fifth grade teacher and make his selection 
of regulars and substitutes from those children who need the 
opportunity to assert themselves, to take initiative in 
talking, or who appear to be discipline problems and may 
just need added responsibility or recognition from doing 
a task worth while. At the end of the first week, these 
boys will elect their own captains. Regulars and substi-
tutes will interchange at regular intervals, new boys 
w~ll be added~ and there will be re-elections of captain. 
The principal will impart to them their real purpose 
to help their schoolmates and to keep them safe. 
Alertness for Problems 
The first week the principal will keep in close 
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touch with his teachers to provide ror their needs and 
often act as intermediary between them and the custodian. 
Outside of this he will leave them alone. However, on Fri-
day he will tell them that they will meet together very 
briefly on Monday morning at which time they can state any 
pressing problems that they have. He will also ask them to 
have ready for him a list of any children who appear to them 
to have any speech difficulties, so that he may have already 
for the speech consultant (if one) a list of those who need 
help. On Monday morning any urgent problems will be taken 
up and those that need to be worked out more fully will 
have time set for consultation between teacher and principal. 
Back the Therapist 
If there is a speech consultant~ she will probably 
at least come to the school this week. The principal 
should provide a room for her where she can work in quiet-
ness with her cases. He should be prepared to arrange ror 
equipment and materials which she may need when she suggests 
them and always be ready to make changes or arrange schedules 
that will best fit the needs of the program. 
Orienting the ~eachers 
The principal will introduce the therapist to the 
various teachers; then he will consult with her as to her 
plans and goals for the coming year, assuring her of his 
complete cooperation and desire to integrate speech with 
I :) 
the whole curriculum; he should find out hovl he can be 
of service and make any suggestions he wishes. At the 
end of the day she has been at the school {or if no con-
sultant1 sometime during the second week) he should re-
quest a brief conference with the teachers in order that 
they will not feel "left out 11 and that they may know what 
is expected of them. The principal should strongly im-
press them1 through his sincerity1 with his faith and 
backing of the speech program. He might state the gen-
eral outcomes they might hope to accomplish: 
1. Awareness of speech 
2. Increased time per week on speech 
Then he might state the things children must have 
to attain these: 
1. Happiness 
2. Understanding 
3. Practice in social living 
4. Awareness of relationship between responsibilities 
and democratic living 
5. An atmosphere of serenity 
Adjusting To, and Understanding of Speech 
He should assure the teachers that he will pro-
vide extra outlets for oral communication and that he 
would like to have their suggestions and requests at 
any time1 in order that he may better fit the activities 
to what they are doing in the classroom for that is the 
pupils best opportunity for social living. He should 
point out to his staff that since our primary purpose 
is to provide the children with training that will meet 
their ~ediate and future needs, we must remember that 
the greatest percent of their communication will be oral, 
therefore, we will put more emphasis on that phase of it. 
He might provide the teachers with the following 
list of questions for them to answer at their leisure, or 
add to, and suggest that they put them in a speci£ied ques-
tion box for a teacher conrerence discussion, or for the 
purpose of the principal planning his future role. 
Questions 
1. What phase of oral communication presents the great-
est problem to your children? 
2. In what phase of oral communication do they seem to 
be most successful? 
3. In what phase, if any, of oral communication do you 
feel the greatest need for rurther information? 
4. In what phase of oral communication would you like 
to have further resource material? 
5. In what additional ways could your principal be of 
help to you in your oral communication program? 
6. From your contact with the parents of your children, 
can you suggest any particular phase of oral communi-
cation upon which we need to do more work in public 
relations? 
-· J 
Finding Our Needs 
At the end of six weeks 1 largely a period of re-
view and adjustment through new experiences at which 
time teachers and pupils can benefit most by being left 
alone by the principal, a general conference of the 
teachers to discuss problems that have arisen and to 
take up questions in the box~ will be held. From this 
conference 1 which should be held on school time if the 
administration will allow early dismissal of the children1 
the principal will gain insight into both the teachers' 
recognized needs and those of which they are unaware. 
From this he will be able to determine what resource 
materials to make available, individual teacher help 
needed from either him or specialists in the fields, 
and pupil referrals that he should make. Teachers' 
suggestions, as to resource people within the communi-
ty who might be helpful, should be solicited. Here, 
also, the principal should schedule individual teacher 
conferences, so that each teacher will meet with him 
once a month for the specific purpose of discussing 
her individual pupils, their needs and hers, and her 
suggestions for meeting those needs. 
Taking a Look At OUrselves 
At this general conference he must point out in 
spite of the tremendous learning opportunities possible 
through general social living1 independent learning 
activities and group experiences, our greatest resource 
in teaching is our own example. This is particularly true 
in speech work. It might be suggested that they check on 
their own speech, and that they attempt more inflection, 
ror i nstance in it. The tape recorder should be recom-
mended ror their own personal use. rr the one in use is 
a very good one, the principal might suggest putting it 
in rront of the inter-communication system, at their per-
sonnel request, from time to time 1 and let them play it 
back for their own benefit. Otherwise 1 they might use 
it from time to time in their class room and use it for 
not only pupil speech work but to analyze their own 
speech. He might also recommend that each room make a 
chart of the different degr ees of loudness for pupils 
to use to fit different occasions in the school day. 
This will be particularly valuable if there are any 
teachers in the building who tend to exceed well mod-
ulated voices. 
Providing Resource Material 
The principal w111 sum up to the teachers what 
he should be able to get for resource material for them 
and where they will find it. If there is a speech con-
sultant he may tell them that she will have the answer 
to some of their needs when she comes. 
.r .. (..~ .. 
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Importance of the Individual Child 
Within three or four days after this conference, 
the principal will oegin his individual teacher confer-
ences, always trying to meet with the convenience of 
the teacher and being ready to make changes. The pri-
mary purpose of these conferences will be to direct the 
attention of the teacher to the needs of each individual 
child. Secondly, however, this will provide an opportu-
nity for the principal to gain an insight into the back-
ground and problems of the children in his building - thus 
know them better -, and to interpret the individual tea-
cher's understanding of the needs of her pupils. At the 
culmination of the conference he should have a better idea 
what part he and this teacher can play in the teaching -
learning process. The following might be a pattern of 
discussion in these individual conferences: 
Each Child ------------
Classroom Relationships ------------
Playground Relationships ------------
General Attitude ------------
Incidents ------------
Special Interests -----------
Particular Aptitudes ------------
Particular Needs ------------
.,.-.,. / -
:, i:£: 
Home Environment ------------
Members of Family Group ----- -------
Unusual Physical Characteristics ---------- --
Speech Variations or Mannerisms that Draw Atten-
tion to the Speech Itself ------------
(New teachers, particularly, might bring commula-
tive records with them and use this for the dual purpose 
of learning what is important to put down. It is usually 
necessary to point out that incidents or anecdotal re-
cords are recorded rather than the teacher's subjective 
judgment of attitudes.) 
Know Your Children - The Effective Counselor Will 
Thus Learn the Children's Attitudes 
From this time on, if not before, the adequately_ 
prepared principal with a fundamental understanding and 
respect for boys and girls, will show proficiency in his 
job, by setting the definite goal for himself of getting 
to know and call by name every child in his building. 
The results, particularly with the shy or the slow learn-
ing child will be moat rewarding, here, also, will be the 
beginning of your best public relations. 
An Understanding~ Democratic Supervision 
Democratic leadership will mean more democracy 
in the classroom. Therefore, a building council should 
be formed consisting of the principal and all of the 
teachers, or a representative group of teachers, depending 
·=~ i - -
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on the size of the school. Before this group should be 
brought all problems of the school, changes desired and 
goals to be established. All opinions, even those of 
the minority, no matter how unrealistic, should be given 
attention. Differences of opinions and the reasons for 
them should be recognized and accepted by all, so that 
practical policies may be established. Participation by 
all on fundamentally basic policies will be the goal. 
The "I" and "My" must be replaced by .the 11We 11 and "OUr" 
outlook. This form of participation and outlook will be 
no easy task and can only be brought about gradually 
through much patient understanding. Some teachers, due 
to years of work under very autocratic administration in 
which they have merely followed instructions, find it 
easier to continue in this manner. Others also will hesi-
tate to give up the time necessary for democratic planning. 
Many who would like to respond and contribute will feel 
inadequate due to lack of this type of preparation in 
their background. Also the apparent efficiency of the 
few will frighten others. Here the principal will find 
there is still a necessity for some autocracy and much 
leadership. It is up to him to provide background, suc-
cessful experiences, and thus build up confidence in dem-
ocratic planning. It may take weeks, maybe months, and 
possibly years, to get democratic planning. His gains 
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will often be too minute to see at the time, but his 
own firm belief in a sharing policy will eventually do 
away with petty jealousies, if his understanding is great 
enough to recognize that they are usually only the result 
of feelings of insecurity. He will work toward unanimity 
rather than immediate majority agreement; he will remember 
that the most important crit erion of progress is that more 
and more planning and deciding are being done by more and 
more persons. 
II. PROVIDE OPPORTUNITIES FOR SPEECH PRACTICE IN LIFELIKE 
SITUATIONS 
Every school should have a library. Here there is 
an opportunity for the shy child to begin to develop facil-
ity of speech through ordinary conversation and exchange 
of ideas about books he desires or ones he has enjoyed 
reading. 
Ease 
-
The principal can set up a schedule in which he 
has a rotation of librarians from the fourth, fifth and 
sixth grades, using as many different children as possi-
ble over a period of time. This will give the children an 
opportunity to use oral communication satisfactorily and 
easily. Here, again, a special period of the day may be 
set aside for story telling. Different rooms will have 
the opportunity of supplying the storyteller, as deter-
-7 
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mined by the individual teachers. The other rooms would 
be notified by the principal as to the age range that 
day's story would cover, and the teachers of children 
within that range might allow a given number of their 
children to listen. In the classrooms the children 
would have been developing listening skills as well as 
speech skills, which should help them in the library. 
The teacher might utilize this opportunity by having 
evaluation of the story telling when the children re-
turn. 
In visiting the rooms the principal may find same 
interesting diagrams or pictures which some children have 
made illustrating books they have read. He might suggest 
that they be put on display in the library and at a given 
library time have the illustrator explain his production 
to those present. 
volume 
When announcements need to be made over the inter-
communication system, the principal should have student 
announcers as frequently as possible. It is a wonderful 
opportunity for use of volume with relaxation. 
Articulation 
The inter-communication system may also provide 
various class groups with a more realistic way of put-
ting on an imaginary radio program. It may also serve 
as an opportunity for practicing a program which the 
children hope to put on the radio. During the Christ-
mas season, various rooms may be given the opportunity 
to sing carols over it. At other times it might be used 
to sing songs loaded with vowel sounds. 
Talks and Discussion 
Most classrooms now have organized clubs. The 
principal can provide those committees who have found 
out interesting facts or brought in unusual displays an 
opportunity to take them to other rooms for talks and dis-
cussions. He might arrange for each club to have a "share 
and tell corner" in the hall before school in the morning 
and afternoon where children coming in might stop, examine, 
and question the specific committee that was having its 
turn. This would raise some problems but the insight the 
principal might gain of some of the shy children who seem 
to have no hobbies, would far outweigh the problema. Here 
would be the opportunity for the principal to informally 
discuss things of interest with various children, showing 
his genuine interest in them, thus gaining their confidence 
and possibly convey to some child an interesting course of 
discovery for him to follow. 
Discover Interests 
The principal who has a genuine interest and fond-
ness for children, will have same corner in his office for 
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an "interest" or ndiscovery spot." It might be ever 
changing unusual articles, or it might be simple experi-
ments. When he has children in for conferences, no mat-
ter what the reason, there is nothing that will make the 
atmosphere as pleasant or that will break down barriers as 
fast as this. Often the principal may be watching for some 
particular child about whom he is worried or who has been 
somewhat wayward. What could be more natural than to say 
"Oh, John, I've got something I want you to see." Inter-
est and understanding will not put the child on the de-
fensive, and it will probably gain a strong ally. 
Evaluation 
Teachers may be asked to save some of the creative 
dramatics the children do by means of the tape recorder. 
They can play them back to the children for evaluation or 
they can be used in other rooms. They should be filed for 
future reference. 
Integration Brings Character Building 
As the need arises the principal may select "safe-
ty" topics or "manner" topics that need attention and go 
to various rooms to get ehi~dren suggested by the teacher, 
to give talks to various rooms. This is very useful in the 
fall in orienting the younger children on how to live safe-
ly together. It is also far more effective when done by 
other children then when done by the principal himself. 
As disciplinary, safety, health, courtesy, etc. 
problems arise the principal can turn them into golden 
opportunities for having student groups put on panels, 
symposiums, and forums before certain sections of the 
school. Discussions iron out many problems. 
Frequently during the year, indoor recesses are 
necessary. Besides classroom activities, the principal 
can provide a wealth of speaking and listening experiences 
outside the classroom for these days, with the cooperative 
planning of the teachers. By their working together a 
schedule of different rooms and representative pupils, 
can be worked out to provide various activities in a 
number of places. There might be a story-telling time 
in the library; a dramatization of a reading story in 
the teacher's room; a film strip accompanied by a talk 
run by two children in one end of the hallway; the opaque 
projector used by a child with an explanation of some 
slides he had made; a browsing time in the school museum 
(every school must have a corner somewhere for one) with 
someone explaining a new science discovery; square dancing 
in the cafeteria or auditorium with student callers; WORK 
in cooperative planning? YeaS But it will develop an 
attitude toward democracy as a way of lifel 
Build Self-Confidence 
The principal should provide some closet space to be 
If; 
used for costumes and props for dramatizations. 
He may set aside some specified time, such as 
a half hour every Friday afternoon, in which different 
rooms alternate in providing entertainment for the rest 
of the building (or sections of it depending on the size). 
The programs might usually consist of those activities 
termed creative, or interpretive or appreciative. At 
the time same of the classes are listening certain tea-
chers (rotating) might be released from supervision and 
given free time to catch up on things in their rooms. 
There should be a corner to which children may 
be released from the classroom to give way to their ere-
ative talents in working with puppets. If they perfect 
something they wish to exhibit later, they should be given 
the opportunity. 
Younger children like an opportunity to use toy 
telephones and converse back and forth in a corner by 
themselves. If possible the principal should have a 
two way "walkie-talkie" set available over which children 
may pract i ce specific articulation lessons as provided by 
teacher or correctionist, or on which they can just con-
verse; especially for the use of those who are in need 
of speech correction. If no correctionist, the tape re-
corder can play off well planned and carefully enunciated 
questions which the children might enjoy answering on toy 
phones. 
A committee in some room might have gone to re-
source material to find out how to do something such as 
"how to bind books." The principal might see that color-
ed paper vellum, cardboard cut in varying sizes, cord for 
sewing and tying together, etc. is provided, and then have 
the committee give demonstrations to other groups in the 
school. 
When the problem of keeping the lavatories neat 
arises, the principal might make arrangements for a com-
mittee of pupils to visit some other school lavatories 
and report back to the school. 
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INTEREST AND ENTHUSIASM WILL BANISH SELF-CONSCIOUSNESS. 
The principal could make arrangements to join with 
other schools at intervals in putting on school festivals. 
This writer feels that this should be done most infre-
quently but at times might serve a purpose. 
When a classroom is completing a unit, the princi-
pal can frequently provide a most satisfactory culmination 
for it. For instance, in the study of Mexico, the sixth 
grade learn all about the Mexican market. The principal 
could work with the teach er in helping the children to have 
a "Market Day", probably in the corridor, with Mexican foods 
on sale in Mexican style, Mexican costumes, and callers giv-
ing Mexican names to their wares. 
The principal should also provide a workshop in 
some spot, probably the basement, where celotex and 
scrap lumber for making hall bulletins, tables, book-
cases, paper racks, etc., can be used. This will pro-
vide an opportunity for the slow learner, the immature 
child, and the shy one, to have experiences that will 
provide interest and informal conversation. It will 
give them a part in making lobbies and corridors attrac-
tive, and most important of all, give them a BELONGINGNESS. 
When various classes wish to make field trips the 
principal should again work with the teacher to make 
arrangements for it. Afterwards, he can provide oppor-
tunities for the pupils from this class to give illus-
trated reports to other groups in the school, using those 
whom the teacher (and speech consultant, if there is one) 
feels needs the experience. 
Listening 
Many more worthwhile listening experiences can be 
provided for by the principals reaching out into the com-
munity for speakers who will provide a wealth of resources 
to the children. Many of these speakers may come as sug-
gestions from the pupils and the teachers. The principal 
can screen out those who will set the most correct speech 
examples for the children. 
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Counseling With the Stutterer 
In cases of children who have been previously 
recognized as stutterers. the principal should take time 
frequently to get to know them better. A better under-
standing of their entire environment may lead him to find-
ing opportunities to direct the child into situations that 
will meet his needs. He can discover the child's inter-
ests and draw out of each pupil the talents which are 
essentially his. The child's interest will act as an 
indicator of direction and extent of growth as well as 
a stimulant. 
The principal, who is a leader to be respected in 
the childr_ens' eyes, is the ideal person to gradually 
{and preferably under the therapist's direction) aid the 
stutter in accepting the fact that he stutters and to 
encourage him in a planned program of treatment. The -
administrator can provide many carefully planned assign-
ments for the stutterer to meet members of the community. 
In the many opportunities that the principal has 
for explaining education to the community, he can build 
sympathetic understanding £or the stutterers and thus 
foster a program for them far beyond the limits of the 
school. 
For these children especially, mind, emot"ions and 
body health must all be considered. 
... / 
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This writer believes that one can enrich the 
social living or the school by developing individual 
differences rather than making all conform to one pattern. 
Developing Better Public .Relations in Connection 
With the Speech Program 
Since there is no better advertisement of the 
school t han the children themselves, the work of it can 
often be best shown through them. Parent Teacher Associ-
ations are frequently requiring speakers for their pro-
grams. Here the principal has the opportunity of inject-
ing the idea that the children act as speakers from time 
to time. The principal would need the cooperation of the 
teacher and her class in selecting one or two to repre-
sent them. Selection by the class will avoid any feeling 
of discrimination. The parents will be amazed at many 
of the topics which children will use for they will im-
part knowledge to the parents, show the children's abili-
ty to use resource material, and bring out the ability 
children have to speak when properly trained. One of 
their talks might be "How We Prepare OUr Talks", which 
gives the parents an excellent insight into the teaching 
of necessary skills. When pupils have finished, a few 
remarks from the principal to the effect that we are pre-
paring our children to meet the needs of an ever changing 
world in which over 90% of their communication will be 
oral, should at least arouse their interest in this phase 
! 
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of the speech program. 
The principal can recommend to the various groups 
with whom he comes in contact that the speech correction-
ist speak to them. 
With various citizens' groups the principal might 
1 
use Ruth Fitz-Simons films on speech therapy. However, 
since those films are of a specific school system, it 
would be far more effective if the principal could arrange 
to have some made up of his own school. 
Many elementary schools no longer allow homework. 
If any is to be done, it should be of the type in which 
the -child is sent out into the community to find facts 
about it. Maybe there is an industry in which his father 
works that he can find out about. If his father is a law-
yer, he might bring back information on the steps necessary 
to become one. To make him observing, he might count the 
number of trips mother makes to and from the table in clear-
ing it off. He might record new words he hears on a given 
radio program. He might listen to the minister at church 
to discover new words or inflection in voice, etc. 
The principal should frequently screen rank cards 
that are being sent home to see what wording the teachers 
----------
1 Ruth Fitz-Simons, Development of a Public Rela-
tions Program in Speech Therapy for the Public Schools, 
Master of Education Thesis, Boston University, 1951. 
. 7 
are using in their notations. Have they allowed them-
selves to project a subjective attitude into the notes~ 
as nJohnny is often lazy", or have they made them fac-
tual. This very thing can build up a barrier of resent-
ment on the part of parent s that may impede Johnny in his 
normal speech development. 
The tape recordings which the teachers have made 
of dramatic activities, choral reading~ and other class-
room activities, such as teaching the skills themselves, 
can be put to effective use by the principal in his 
talks before citizen groups. 
Conferences should be arranged between parents 
and teachers. A highly successful method being used 
in same cities is that of setting aside an afternoon 
at given intervals for this purpose. Children are dis-
missed and the teacher is free to confer with the par-
ents. Often the parents to come are designated alpha-
betically as A's through H one afternoon and the rest 
at the next date. The closer relationship thus brought 
about between the home and the school makes it far easier 
to understand the needs of the pupils. 
In his supervision the principal should be con-
stantly on the lookout for pupil material for educational 
programs on radio and television. Teachers should be en-
couraged to plan for this media. 
The principal should back and encourage teacher::J 
who are carrying on experimental work by striving to 
bring about an understanding of the teacher's goals, to 
the parents. Frequent bulletins sent to the parents will 
help to keep them informed and make them feel more a part 
of their schools. 
OUr objective should be to seek to attain a one,-
ness of the pupils, school personnel, family and communi-
ty. 
1 
As Schuell states however, "It should be empha-
sized that through our speech activities in the elemen-
tary grades, there is no idea of performing; their en·· 
tire function is to develop the ability of the child t;o 
use speech. 
As resource person, the principal might attemp·t; 
to send each month an annotated bibliography of perti·-
nent articles in current periodicals to each teacher. 
This writer also believes that a copy of the 
2 booklet It Starts in the Classroom should be 1n the 
hands of each teacher. 
---------:--
l Hildred Schuell, An Approach to Speech in the 
Elementary School, The Quarterly Journal of Speech, 
April 1941. - -
2 National School Public Relations Associatie>n, 
Department ot the National Education Association, 1201 
~ixteenth Street, N.w., Washington 6, D. c. 
. 1 ~-~-./ ... I 
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CHAPTER IV 
Conclusions 
The primary purpose of this study was to deter-
mine the part the principal could play in furthering the 
integration of speech with the rest of the school curri.-
culum. 
The procedure consisted of adapting or describing 
the part the principal could play in providing a demo-
cratic school, where serenity reigns, in which to build 
a preventative speech program, the outlets for practicE~ 
in speech which he might provide that would tie in witll 
the work of the classroom; the strengthening of the pre>-
gram through building a oneness with the community. 
Interpretations 
1. Only as the principal establishes a democratic policy, 
neither autocratic nor laissez-faire, will the school be 
able to stimulate desirable individual attitudes and 
appreciation of worthwhile activities that will build a 
feeling of security and thus help promote better speech . 
2. It is necessary for complete integration of speech 
that the principal be a sincere guide, councilor, and 
friend to all in his building. 
j (j 
3. F"Or effective relationship one must be sensitive to 
variations in attitude and behavior of the individuals. 
4. The principal must be the leader and set the example 
of knowing the children better; simple evidence of friend-
ship, a smile, a few words of recognition, serenity and 
consistency, expressions of appreciation - all of these 
will give children assurance and a feeling of security. 
that will lay the foundation for a good speech program. 
5. Oral communication is the foundation of the language 
arts program, and guidance has recognized the natural 
sequences of language development yet recognizes the dif-
ference in rate and level of development of the individuals. 
6. Fluency in speech depends partially upon activities 
carried out by individual children sharing in a cooperative 
enterprise with others. 
7. communication itself actually has therapeutic results. 
8. supplying the children's needs will help to avoid non 
fluency. 
9. Accepting change should be a goal of education. 
10. The principal will act as resource person, providing 
the teachers with needed materials, guided by the speech 
consultant, if there is one. 
Limitations of the Study 
The following limitations of this study are noted: 
1. The principal's role could be greater or less, depending 
upon availability of a speech consultant. 
i 
5 :l 
2. This study in general, considers an average size 
school. In the small or very large school the element 
of time would present a problem. 
3. This study does not coordinate the work of one build-
ing with others in the same system. 
4. Fire ordinances would hamper the trial of same of 
these suggestions in some buildings. 
SUggestions for Further Research 
The following suggestions for further research 
are made: 
1. Detailed suggestions as to the part the principal 
might play in the speech program from the stand-point 
of the speech consultant. 
a. General environmental 
b. Specific problems 
c. cautions 
d. Limits 
2. A course of study for an in-service program. 
3. A survey of cmamunity resources that could be used 
in the speech program. 
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